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Algonkian PTA Minutes 

Algonkian Elementary School, Potomac Falls, VA 20165 

February 11, 2014 

 

Call to Order: 

The meeting was called to order at 7:01 pm with a motion made by Jennifer Steeprow, and seconded 

by Karen Shields. 

 

Attendees: 

Sue King, Katie Dionne, Pam O’Reilly, Noemi C. Arthur, Christine Hoyle, Ellen Buterbaugh, Dr. 

Eugene Belogay, James White, Jennifer Steeprow, Karen Shields, Olga Bhargaus, Jenn dePascale, 

Maggie Swank, Deb Shumaker, Chisti Hendershot, April Chandler, Diana Laurenson, Barbara 

Fontaine, Kimberly Nelson 

 

Approval of Minutes: 

A motion was made by Barbara Fontaine to approve the Minutes from the last regular meeting, dated 

November 12, 2013.  The motion was seconded by Karen Shields. 

 

President’s Report – Barbara Fontaine: 

 Playground Committee Update 

o We just recently learned that Algonkian Elementary School is slated to have its 

playground and parking lot areas repaved this year, pending approval of the CAPP 

budget by the Board of Supervisors.  This means that if the capital improvement plan 

budget gets approved, then our playground (and parking lot areas) will get repaved with 

the cost being paid for by the county.  This would save us $19,000 for repaving the 

playground, and as a result we would have enough money to stripe (or paint) the 

playground blacktop ourselves without having to hold another fundraiser. 

 

The plan is to purchase a kit from Peaceful Playground which would include stencils for 

1/3 of the blacktop to be used as a basketball court.  The remaining 2/3 will include a 

colored map of the United States, Four-Square, and a giant circle.  The kit will also 

include lots of equipment, beanie bags and balls.   

 

We should hopefully know by April whether the capital improvement plan budget has 

been approved and whether our blacktop will be repaved.   

 

o Jack Shangraw, a former Algonkian student, is tentatively going to repaint the blacktop 

as his Eagle Scout Project over the summer.   

o Pending approval by the county (Application to be submitted in the next week or so) 

 

 Officers needed for next year’s PTA Board 

o Vice President position will be open.  Christi Hendershot is finishing up serving her 2 

year term.  This job includes being the Fundraising Chair.  There are a lot of people in 

place to run separate fundraisers, so the Chair really oversees most of it.  Christi 

announced that we also need someone to help organize “School Kits”.  

o Treasurer position will be open as well.  This job includes writing checks and balancing 

the checkbook.  September is usually the really busy month, and then things tend to 
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slow down.  There are several people who have held this position before, so the new 

incoming Treasurer will have lots of help.  Amy Wood stepped in to finish up the two 

year term which Barbara Fontaine vacated early when she stepped in to serve as 

President.   

o Positions are two year terms (normally) 

 LCPS Budget update 

o $949 million budget to be submitted to the Board of Supervisors 

o The budget includes all kinds of good things: they will be fixing the pay scale, they are 

proposing to expand full day kindergarten in five more Title 1 schools, and they voted 

unanimously to lower the average elementary class size by 1.  This change alone will 

add 33 new full-time employees.  

o Board of Supervisors has NOT set the tax rate yet.  If they set the tax rate at the current 

levels, there will be a budget gap. 

o School Board will present its proposed budget to the Board of Supervisors on February 

18th at 7pm in the Admin Building.  There will be no public input at this meeting. 

o There are several opportunities to voice your opinion to the Board of Supervisors and 

you can sign up ahead of time by calling 703-777-0200:  Feb. 26th at 3pm and 6pm at 

the Government Bldg in Leesburg; Feb. 27th at 6pm in Leesburg; and March 1st at 9am 

at the LCPS Admin Bldg in Ashburn.  You can send comments to both the Board of 

Supervisors and the School Board by sending an email to the following address: 

loudounbudget@loudoun.com.  

 

Reports of Officers: 

 

1.  Treasurer’s Report – Amy Wood: 
PTA Meeting 

Tuesday, February 11, 2014 
Treasurer’s Report 

  
Checkbook current balance: 

    2013-2014 start balance:   
 $59,930.03 

   $39,543.89 

   
Income/Expenses: Box Tops- Fall 2013 $1,032.38 
 Restaurant Night – Chuck E Cheese $377.03 
 Innisbrook Wrapping – online $169.60 
 Movie Night (1/31) $318.11 
 Odyssey of the Mind – tournaments -$360.00 
 Caring & Sharing -$112.54 

 
Upcoming Income / Expenses: 

 Restaurant Night – Chick-fil-A (2/11) 

 Cultural Arts – The Story Ship $1000 
 

2.  Vice President’s Report and Fundraising Report- Christi Hendershot: 

◦ Restaurant Nights- Chuck-E-Cheese is next Tuesday; Chick-fil-A was tonight. 

◦ BINGO is coming up on 3/7/2014.  The 5th graders usually volunteer to help at the last 

BINGO of the year. 

◦ Hopefully more restaurant nights are coming, maybe Chipotle. 

 

mailto:loudounbudget@loudoun.com
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3.  Secretary’s Report – Kimberly Nelson:  No Report. 

 

Principal’s and Assistant Principal’s Report:   

Jennifer Steeprow:  

Tomorrow night is the Family Math Night from 6:30pm-7:30pm.  

This week is Spirit Week.  There is no school on Monday.   

February 19th is the 3rd Grade Author’s Night. 

February 26th is the 2nd Grade Author’s Night. 

March 4th is the next PTA Board Meeting. 

March 5th is the next PTA Meeting.  The topic for the night will be “School Improvement Plan” 

updates. 

There will be an assembly tomorrow, presenting “The Story Ship”. 

March 7th is BINGO night. 

 

Karen Shields:   

2013-2014 Testing Dates: 

CogAT Testing Window 

 February 3rd – 5th – CogAT Practice Tests 

 February 10th – 12th – CogAT Tests 

 February 13th – 14th – Make Up Tests (if needed) 

 

SOL Testing Window 

 March 18th – 5th Grade Writing (Multiple Choice) 

 March 25th – 5th Grade Writing (Short Paper) 

 May 12th – 4th Grade VA History 

 May 13th – 4th Grade Math (Part I) 

 May 14th – 4th Grade Math (Part II) 

 May 15th – 4th Grade Reading 

 May 16th – 3rd Grade Science 

 May 19th – 3rd Grade History 

 May 20th – 3rd Grade Reading (Part I) 

 May 21st – 3rd Grade Reading (Part II) 

 May 22nd – 3rd Grade Math (Part I) 

 May 23rd – 3rd Grade Math (Part II) 

 May 27th – 5th Grade Science 

 May 28th – 5th Grade Math (Part I) 

 May 29th – 5th Grade Math (Part II) 

 May 30th – 5th Grade Reading 

 June 2nd – June 6th – Make Up Tests (If needed) 

 

Teacher Representative – Katie Dionne: 

Teachers are busy with report cards and catching up on all work because of all the snow days. 

Barbara Fontaine thanked all the teachers for all their help and with helping bag popcorn for the Movie 

Night. 
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Reports of Committees: 

1.  Social Report – April Chandler: 

 Movie Night was great.  Approximately 300 kids attended.  The teachers did a great job setting 

up.  Thanks to Wendy and Cheryl.  They did a great job! 

 Muffins with Mom is coming up in a month. 

 

2.  Staff Relations - Caring and Sharing: Leigh Pappalardo: 

◦ Hope to plan March Muffin Madness again - a morning breakfast for the teachers- which we 

will be asking for food donations.  

 

3.  MSAAC- Jenna Charpentier 

◦ MSAAC Meeting – January 15, 2014 
Meeting began with an inspirational video from TEDTalk by Rita Pierson called 

“Every kid needs a champion”. It’s short, but spot on. Rita Pierson encourages 

educators to believe in their students and actually connect with them on a real, personal 

level. I felt that it could apply to Parents as well. 

 

At one point in the video she mentioned a class she was teaching and she’d handed out a 

20 question quiz. One student only got 2 questions right, so she put a big smiley face on 

it and +2 at the top. When he questioned her she said “You’re on the road! Next time we 

review this material you’ll do better!” Her theory is that seeing -18 at the top of the page 

would suck the life out of him. But a +2 showed him he had potential. 

 

I encourage everyone to take a minute and watch the clip. It’s a bit dated, but very 

relevant.  http://new.ted.com/talks/rita_pierson_every_kid_needs_a_champion 

Guest Speaker: LCPS Superintendent Dr. Hatrick 

Excerpts from his “reflection” speech: 

 Huge changes have been made in our county and they are positive and moving in 

the right direction… moving from “good” to “great”. We must begin with the 

end in mind. 

 Regarding education – it all comes down to relationships. 

 We set out to find out where the gaps were and MSAAC helped by getting 

firsthand experience to bring about change. Again, it came down to relationships 

– How did the students view the teachers? How did the teachers view the 

students?  How did parents view teachers?  

 Changes cannot be made alone and MSAAC was/is a great way to have that 

dialog.   

 We need to realize that the power of our words can help or they can hurt. It 

doesn’t help to make assumptions.  

 It takes everyone to work together and we can help bridge the gap between the 

“school house” and the “home house”. 

 Parents – advocate for your child with us. It's all about the child. 

 Advice for next superintendent: 

 Take some time to understand what you have so you know the road ahead 

of you. 

 Work closely with the community and get involved 

 LOVE KIDS 

http://new.ted.com/talks/rita_pierson_every_kid_needs_a_champion
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Upcoming Events 

 Academic Achievement Fair – rescheduled, date TBD 

 Remaining Gifted and Talented Information Nights: 

 Leesburg Elementary School – February 20th from 7 – 8PM 

 Harmony Middle School – February 24th from 7 – 8PM 

 Creighton’s Corner Elementary School – February 26th from 7 – 8PM 

 GAP Year Fair – February 16th from 2 – 4PM at Champe High School 

 1st Loudoun Regional Math Tournament – March 22nd at Dominion Trail 

Elementary 

 GPS Fair – March 26th from 6:30 – 8:30PM at Dominion High School 

NEXT MSAAC Meeting – Wednesday, February 19, 2014 (OPEN TO ALL!) 
“Building Educational Support for Youth in Foster Care” 

 

Unfinished Business:  none 

 

New Business:  none   

 

Presentation by our Math Team- 

Jennifer Steeprow introduced Emily Dubnowski, our new Math Resource teacher, and Suyi Chuang, 

the LCPS Math Supervisor.   

 

Emily is going to discuss how math instruction has changed. 

Suyi is the person our staff sends questions to when they have math instruction questions. 

 

(Suyi started the presentation.) 

 

Suyi:  Some of you may already know in 2009 the Virginia state adopted new mathematic standards.  

For those of you who have children who have gone through some of the older standards, you may have 

noticed that your child is seeing some of this material at a younger age.  You may have noticed a 

change in the content.  Remember the new standards were adopted in 2009 and implemented in 2011.  

What happened is a lot of content shifted downwards to earlier grades.  So students were learning a lot 

more rigorous mathematics at an earlier age.  Middle school content shifted to elementary, and 

elementary school content got a little bit of rearrangement.  Some of the upper level content trickled 

down, but some of the other content was rearranged so that students don’t see so much repetition going 

forward.  (Example- the same discussion regarding mean, median and mode will not be repeated year 

after year.)  So the whole vertical alignment of content was greatly improved. 

 

Process Standards 

“The content of the mathematics standards is intended to support the following five goals for 

students:  

- becoming mathematical problem solvers  

- communicating mathematically  

- reasoning mathematically  

- making mathematical connections  

- and using mathematical representations to model and interpret practical situations.” 

  2009 Mathematics Standards of Learning 
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Another thing that really changed with our standards is the process goals.   

The process goals in our math standards are: 

The content of the mathematics standards is intended to support the following five goals for students: 

 Becoming mathematical problem solvers 

This is not about having our kids solve word problems.  When we talk about math problem solvers, we 

are talking about students being able to look at a situation, drawing the mathematics out of that 

situation, solving it, getting an answer, and putting it back in the context of that problem.  For example, 

I think the answer is 4.  What does that “4” mean, and now making a decision with that.   

 

Problem solving also includes having students look at their strategies for solving that problem and 

evaluating whether my strategy was efficient, could I have done it another way, is there a better or 

different way to think about it.    

 

Another process goal is:  

 Communicating mathematically 

This is not about having students add 4 and divide by 2.  It is more than that.  It is asking them to talk 

about their mathematics.  “This is what I thought”, “this is the strategy I used”, and “this is why I 

didn’t do that strategy”.  But communicating mathematically doesn’t just mean your student is talking, 

it means your student is also listening, listening to someone else’s argument or someone else’s 

discussion and strategy.   

 

This brings us to our next process goal: 

 Reasoning mathematically 

“So, your answer wasn’t the same as mine.  Why is your answer different than mine?  Let me reason 

and explain to you what I was thinking and listen to what you were thinking.  Well, you did a 

completely different way than me, but will we always get the same answer with your strategy or with 

mine?”   

So that’s where we have our students develop their reasoning skills.    

 

We also want our students to make mathematical connections: 

 Making mathematical connections 

This goes beyond just making connections to science and social science and the real world.  When we 

talk about making mathematical connections, we are talking about mathematical connections to the 

real world but also within concepts in mathematics.  So when students are talking about fractions, they 

are also talking about probability.  One of the nice real world applications of fractions is when we are 

talking about probability; we’re talking about decimals; connecting that to metric measurement. 

 

And finally, the fifth process goal is: 

 Using mathematical representations to model and interpret practical situations 

What we are asking students to do is not just think about numbers but use representations to show 

what’s going on.  So when you’re multiplying you’re not just doing the algorithm, the traditional 

method of multiplying, we are asking students to draw pictures to show what they’re thinking, to show 

what it means when you’re multiplying.  Use a number line to represent what that division problem 

really means.   

 

So these are our five process goals.  This is new to our standards in the sense that this is what the state 

is expecting our students to engage in with learning mathematics.   
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The content of the mathematic standards is intended to support the five goals for students.  This means 

the content standards is the “what” we are teaching.  This is what the state is expecting us to do in 

“how” the students are learning mathematics.   

 

(Suyi turned the presentation over to Emily at this point.) 

 

Emily: So to bring it down to the classroom level and how it affects your kids, in the classroom the 

teachers are teaching to the SOL standards, i.e. fractions or adding and subtracting, with these process 

standards in mind.  They are going to do it with problem solving, they are going to teach the kids how 

to communicate that concept, how to reason, and make connections and make representations.  It’s a 

lot for the teachers. We are really busy, because the way we teach math and the way the kids are 

learning math is lot different from how we did it 10, 20 or 30 years ago.   

 

Communicating and reasoning is our focus now, because we want to try to break it down and not 

overwhelm.  One way we do that is by “number-talk”.   Number-talk, for example, is all talking, all 

listening, no paper, and no pencil.  The students can try to do the mental math.  They aren’t just getting 

an answer, they’re trying to figure out how they’re getting the answer, understanding it themselves in 

their minds, understanding their reasoning, and being able to communicate it to others. So, that’s how 

we’re hitting the reasoning and communicating this year in the math classroom. 

 

Try doing this number-talk with me. What you need to do is figure out the answer any way you can 

and then try to verbalize your strategy.  We call that strategy or how you got the answer or how you’re 

trying to get the answer.  A lot of times in the beginning kids are really nervous.  They’re not used to 

talking math.  They’re used to getting a right answer and that’s all they care about it, but now we don’t.  

It’s not that we don’t care.  We want you to get an answer.  It doesn’t matter if it’s right or wrong, but 

the most important thing is how did you get that answer, and if you can think about it and be able to 

verbalize it. That’s what we want them to do.   

 

Example for a 2nd grader: 38 + 35 = ? 

 

Jennifer Steeprow volunteered her strategy.  She added 40 + 35, then took away 2 to get the answer 73. 

 

Parent question was asked about 2nd graders being able to round or estimate numbers and then add 

and/or subtract. 

Answer given: The students are going to have many strategies.   

 

Emily:  When we were listening to Jennifer’s explanation of her strategy, I learned a new way, because 

that’s not the way I figured it out.  So, that’s the whole goal of a number-talk.  It’s to listen to other 

people’s strategies and realize there are other ways to solve the problem and get the same answer.  The 

kids are doing this every day.  They are hearing other kids’ strategies and then remembering them, and 

then using them, hopefully, in the future.   

 

Parent comment:  I don’t doubt that.  I am just questioning whether a 2nd grader would be able to figure 

out a rounding or estimating strategy at the 2nd grade level.  The curriculum that my son went through 

in 2nd grade did not include any of that.  So, it is obviously changing.  So now they are moving the 

topics of rounding and estimating to an earlier grade level. 
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Suyi:  That’s a great observation.  What we’re finding is that students in the past who really just 

focused on procedures without thinking about estimating or rounding, didn’t have that ability to look at 

their answer and determine whether it is reasonable.  When we are talking about problem solving, we 

really want our students to be able to do that.  Look at a problem, get a solution, evaluate it, and then 

be able to say if it is a reasonable response; does it make sense.  If they are doing this computation    

(38 + 35) and they get a three-digit number, you want a student to be able to look at that and say 

“that’s not right”, because that’s about “40 + 40”.   

 

Right now with our new standards and with what we’re trying to implement in the classroom, we’re 

trying to get our students to look at a problem, to be flexible and fluent in their number sense and their 

computation.  What “fluency” means is that students can really gauge their strategy based on the 

number they picked.  We all practice that through years of practice.  When you go to the supermarket 

and you’re trying to estimate what something’s going to cost, you might have a different strategy based 

on what numbers are in front of you.  That is what we are trying to develop in our students and these 

problems lead us to that.  It is a skill that we’re building in our students and refining as they hear more 

of these strategies.   

 

Parent comment:  The previous question was more to the point that she was surprised to hear that 2nd 

graders were learning rounding.  My 3rd grader just learned rounding.  She went through the unit 

earlier this year and she struggled with it.  I don’t ever remember her learning rounding in 2nd grade.  

So, I think her question is “Is this new to the 2nd grade curriculum?”  It was a very specific question. 

 

Parent comment:  You expect children to critically think in math, and little children obviously need 

more repetition to begin with so that they can learn their basics and their numbers.  So far what I’ve 

seen is that there has been a gap in learning some of the basic things.  You have to learn the basics 

(adding & subtracting) before you begin talking about the reasoning part of that. 

 

Katie Dionne comment:  She has had the children in her classroom do some number-talks.  The kids 

are thinking in terms of rounding even if they aren’t being told what it is they’re doing.  Number-talks 

really make the kids think. 

 

Emily:  Math is really thinking about the numbers, analyzing them, and the break-apart concept is 

huge.  We use it as adults.  Rounding and estimating is a skill you learn to use to do a problem.   

 

The SOLs were changed in 2009 and implemented in 2011.  So for three years the SOLs really haven’t 

changed, but these 5 standards are what have been implemented.  Every SOL that we teach, we use this 

to teach it.  Instead of before, we didn’t have this, so we taught it with different lessons, with 

algorithms, with procedures.  Now we are doing lessons that incorporate all of this.   

 

Parent comment:  I could be wrong, but isn’t this implementation right here in direct reaction to the 

fact that Virginia changed the math SOL test two years ago?  You saw the dip in the scores and the 

explanation out of Virginia Department of Education and out of Loudoun County was “Well, they 

changed the Math SOL.  It’s very different.  It’s more comprehension and less rote”.  So isn’t this in 

direct response to that?   

 

Suyi:  It isn’t in response to that, but it is connected to it.  When we talk about the assessment 

changing, actually three components changed.  1) The content standards that we’re talking about; i.e. 

the math content actually trickling down.  That was the first change.  2)  The second change was the 
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level of rigor, and this is what that means.  This is what we expect our students to be able to do: answer 

questions in context, and represent it differently.  We’ll get to see a couple of those examples a little 

later.  3) And the third change is the cut score from the state in proficiency also went up.  So the 

expectations on students have gone up significantly.  So, this is embedded now in our county and state, 

and the expectations are for the entire state and for our students to be able to achieve on the SOL tests.  

The rigor did go up.  The strategies we are implementing are not just in Loudoun, but across the entire 

state.     

 

Emily:  If you look at the big picture, it’s not that Virginia changed it because they felt like changing it.  

We are meeting the needs of global needs.  Our students need to be able to compete with other students 

in other countries for the jobs we need them to do when they are adults.  So we need to teach them to 

be problem solvers, we need them to be able to communicate.  These are all the things that adults need 

to be successful in the world today.  That is what we are teaching them to do.  So it’s not direct math.  

It’s basically the underlying current that they need to show their math with.   

 

Jennifer Steeprow:  That being said, we are still teaching math facts like there’s no tomorrow.   

These are new tools being implemented to support the basic math.  But now we are not just spitting out 

2+2 is 4, we’re understanding “the why” 2+2 is 4.   

 

Parent question:  What role does Reflex play in all this? 

Suyi:  Reflex helps with the students’ automaticity, which means “how quickly can they recall those 

memorized facts”.  So the fact of the matter is when students can clear up their brain so they can recall 

those math facts quickly, they have more stakes in the other problem-solving thinking.  Now we don’t 

implement Reflex before the students learn the mathematics.  It’s one thing to understand why “2+2 is 

4” and then start drilling it and remembering that “2+2 is 4”, “2+2 is 4”.  That is still an important skill 

and we want to expand on it.  So, Reflex does serve in that role to support the recallable facts.    

 

Suyi:  Reflex is about memorization.  We do not have our students memorize before they understand it.  

When we teach computation students understand that “3+5 is 8”.  Then they also understand that if 

they have “5 objects and 3 objects and that equals 8” and if they move 1 object over, then that means 

they have “4+4 is also 8”.  That means “3+5 and “5+3 are also 8”.  We teach all of those concepts first, 

and once they understand those concepts, then we can start practicing and drilling.  But we can’t have 

our students later on in 6th grade and middle school trying to figure out what “5+4” is.  We need them 

to be able to do that a little quicker.  So, that’s where Reflex comes in.  Once you understand it.  Now 

you need to practice it.   

 

Emily:  Math facts are definitely a tool that the students need to move on to further mathematics.  If 

they have the automaticity, they’re not struggling to figure out the answer.  The automaticity has to be 

there so they can be fluent with further mathematics.   

 

Parent question:  When you have all of these tools, is it based on the situation or the person to use one 

or the other?  For example, my son (in 4th grade) is stuck in the old Reflex way and isn’t catching on 

when to use the other new tools or strategies.  Is it specific to a person? 

 

Emily:  There are always going to be “math people” and those who don’t think they are “math people”.  

We don’t want kids to just “carry the 1” in a math problem.  We want them to know why they’re 

“carrying the 1” so they won’t make mistakes.  So we teach them the concept first and then we teach 

them the procedure, because that is an efficient way to do math.  You can’t teach someone an efficient 
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way if they don’t know why they’re doing it, because it doesn’t mean anything to them.  So that takes 

away from all of this.  We teach them the meaning first and then we teach them the efficient way, the 

algorithm.  When you and I were in school, that’s what we didn’t get.  We were cheated that.   

 

Parent comment:  So basically we weren’t able to check and make sure “does this make any sense?” 

 

Emily:  Exactly. 

 

Suyi:  What we were taught when we were in school was somewhat of a shortcut.  If you really pay 

attention to all the algorithms, like long division and multiplication strategies and the carrying or 

borrowing, all of those are shortcuts with no conceptional background whatsoever.  So what we’re 

trying to do with this, and what these new standards are really allowing the entire state to do, is teach 

math conceptionally.  It’s forcing students to make a connection to their prior knowledge.  So if you’re 

strategy was doubling, then that means in your mind you already knew about doubling, so now we’re 

adding to that.  We’re teaching them to make a connection to what they knew before to a new piece of 

knowledge now.  You’re strategy of the traditional algorithm was very efficient for you, and that was 

excellent.  I’m not going to try to change it, but what I’m going to ask you to do is listen to other 

people’s strategy and see what the connections are, so you’ll see what other people are thinking of, and 

if their strategy is more efficient, then you’ll automatically assume that strategy.  And that’s what we 

want our students to do.  In the past what we were all forced to do was to memorize that procedure, 

whether it was efficient for you or not.  We are trying to give our kids exposure to as many strategies, 

because an efficient set of strategies for one set of numbers is not necessarily going to be the most 

efficient strategy for another set of numbers.   

 

Jennifer Steeprow:  And it is by person.  I honestly believe that.  As you just saw we solved that 

problem in two totally different ways, and sometimes it is by problem.  I wouldn’t have always done 

that strategy with a different problem.   

 

Parent comment:  I think what you’re saying is, expose the kids to all these strategies.  

 

Emily:  What we encourage the students to use is what they’re comfortable with and go with that.  We 

are not going to make you do “one” strategy.  That’s being close-minded and not using the process 

standards.  Pick one that you feel comfortable with and that makes sense to you, and then you’ll be 

able to communicate it, you’ll be able to reason with it, and solve problems with it.   

 

Suyi:  I’m going to go back to your comment when you’re working with your child and that your 

strategy was different.  This is what I challenge you to do and this is what our students have been 

exposed to.  I challenge you to think “I didn’t think of it that way”.  “Let me show you how I thought 

about it” and “How was my strategy similar to yours or different?” 

 

Parent comment:  What I was going to recommend was for all this to be put into a packet to provide to 

the parents, because now I understand some of the frustration I’ve had with math with my child.  It 

would be very helpful if the parents were aware of the different strategies and what the goal is so the 

parents don’t have to spend the homework time freaking out because they don’t understand.  A lot of 

us were taught math the old way and this new way completely goes over my head.  I don’t even 

understand this math, and not being able to understand 4th grade math is really embarrassing.   

 

(There was continued discussion and agreements on this topic.) 
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Assessments - Student Improvement Plan goals (SIP) 

IID11- Instructional Teams will review the results of unit pre-/post-tests to make decisions about the 

curriculum and instructional plans and to "red flag" students in need of intervention (both students in 

need of tutoring or extra help and students needing enhanced learning opportunities because of their 

early mastery of objectives). 

 

Our goal at the beginning of the year was to have 1 Pre-Assessment per quarter.  These assessments 

are able to determine what the students did or did not learn the year before and make adjustments in 

the previous grade level. 

 

VC01 - Objective: Staff members will use evidence of student learning as feedback to adapt and 

differentiate instruction to meet the needs of the different students. 

 

Jennifer Steeprow:  One of the things that we’ve been pretty much focusing on in our PTA meetings 

since September was our School Improvement Plan.  So we always bring it back to what is in our 

School Improvement Plan.  The two things we’ve been talking about all year are the pre and post 

assessments and differentiation.  So, when we’re looking at pre and post assessments, particularly 

we’re looking at our students that have kind of gotten in between being taught specific skills (what 

benchmarks have they met, what have they not gotten).  When things got bumped down a grade level 

and our kids went on to 4th grade, the question is are they going to miss out on learning something as a 

result of skills getting bumped down to 3rd grade?  And asking is that skill now not being taught in 4th 

grade?   

 

So focusing on the pre and post assessments are a huge benefit at all grade levels.  When we look at a 

pre assessment, and I’ll remind you that at the beginning of the year we said our goal was to do one 

grade assessment per quarter and we have far exceeded our goal for pre assessments per quarter in 

math.  We are doing good things in terms of pre assessments.  And it really goes back to a) Emily, and 

b) the great program that we talked about in September.  Remember when Evonne Irondi, the Federal 

Program Supervisor, was here and she talked about how we were going to have this great testing 

program?  That’s come around now.  And in that testing program for our pre and post assessments, it 

now contains the type of questions that are being asked on the SOL tests, the type of questions that 

support those bi-process standards we’ve been talking about all night, and so now our students are 

getting practice assessments.  We are able to pre-assess where our students are, what they already 

know, what they learned in the previous grade level, or what they didn’t learn in the previous grade 

level, and we’re able to focus in and differentiate our instruction based on the needs of our students 

and those pre assessments.  Then we are able to take our post assessments at the end, again using those 

same types of questions, the same kinds of things they are going to see on the SOL tests, the same type 

of thinking that we’re talking about.  No longer looking at a question that says “2+2 equals ?” and they 

have to multiple choice the answer 4.  We’re now looking at those types of questions and having our 

students talk through those types of questions.  We’re using the pre and post assessment type questions 

to also guide our number-talk, which Emily was just showing us. We’re able to take those types of 

questions at the beginning of our math lesson and do a spiral review. We’re able to work through with 

the students showing them what an SOL question looks like.  There are 6 choices and 4 of the answers 

are correct.  And “yes my friends” our 3rd graders have to find the 4 correct answers.  If they only get 

3, the answer is wrong.  If they put 5 instead of 4, the answer is wrong.  And the question doesn’t say 

there are 4 correct answers.  The question says choose “all” that are correct.  So, these are the things 

that we’re walking them through.  These are new questions for all of us.  They just came out on the last 
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SOL test.  So, thanks to our Interactive Achievement Program, we now have the ability to practice 

review questions, we have the ability to assess with these questions, and we have the ability to more 

quickly build assessments.  We are still looking at each test and analyzing it.   

 

When we look at 1st grade and kindergarten our assessments look a lot different.  We’ve been spending 

a lot of time in 1st grade and kindergarten talking about it.  You may not see a pre test with a paper and 

pencil assessment.  In telling time, for example, we are using paddles and holding them up.  A teacher 

can look around the room and know which children know time and which don’t.  She can pull children 

immediately to come work with her right away.  That’s a quick and easy pre assessment to see who 

needs differentiated instruction within the classroom.   

 

Jennifer Steeprow:  Every grade level is using common pre and post assessments.  You may see 

different quizzes in between or formative assessments, but our pre and post assessments are being used 

throughout the grade level, and they are being discussed at our CLT meetings (Collaborative Learning 

Team).  We meet as a grade level and talk about how we are reaching our kids who aren’t getting it, 

and how we are reaching the kids who are getting it.   

 

Parent question:  I have one question from another parent who is asking this in abstentia and I think 

this is the right place to ask it.  She wants to know why she’s “not seeing evidence of math groups in 

my kids’ classes?  Class groupings went by the wayside.  We were told there would be math groups 

like reading groups.”  She’s not seeing any evidence of that. 

 

Parent question:  Would that be VC-01?    

  

Emily:  Yes, it’s always fluid.  It’s dynamic.  We’re assessing math concepts every day.  So whoever is 

getting it or whoever is not getting it, whoever is kind of getting it, the teachers will know because they 

are always assessing.  The math groups are not like the reading groups.  Reading groups are 

standardized throughout the quarter, although they may change a little.  The math groups are very 

fluid.  They are not the same every day.   

 

Parent question: I have a question about differentiation and after assessing.  I know in a lot of counties 

right now they are trying to get away from direct instruction in math, but there are so many things in 

math where you have to do direct instruction.  I am in my daughter’s classroom quite a bit during math 

time and I’m not seeing direct instruction.  When I’m going around to the students’ desks, a lot of them 

have it wrong and I’m helping them, but I’m wondering once they’re assessed and they’re pulled aside 

with her, how does the teacher monitor the other children?  I worry because in my mom’s school 

where she teaches school right now, they give no direct instruction.  They let the children explore, let 

them go in this group or that group, and my mom is serving with another teacher whose students are 

counting 2, 6, 9, 3 … that’s the answer!, and the teacher says “if I can get to 25% of the kids, that’s a 

good day.”  So how are the teachers being guided?  What are they implementing for those kids who are 

on their own, how are they going up to the next level?   If they’ve got it and she’s pulling a group that 

doesn’t have it, what are they doing?  Because I see my daughter doing adding, subtracting, place 

value to a hundred; she knows 100,000, she’s multiplying and dividing, and it’s not meeting her needs. 

 

Jennifer Steeprow:  Well, it should be and it shouldn’t be that the teacher is always meeting with the 

low group.  They should be planning lesson plans for guided reading in the lower grades.  It should be 

done in a way that they are meeting the needs of all students, where they are not just meeting with the 

low group, and then meet with other groups.  As Emily said, it’s all fluid. And remember it’s new to us 
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too, so we’re working through it, but when we’re looking at lesson plans in terms of differentiation, 

what we’re looking for is a plan for every group; it’s what specifically you are planning for each group 

depending on the needs of the kids.  We’re not anti-direct instruction.  There’s still mini lessons, 

there’s still a whole group instruction.  It’s short.  It’s not a 45 minute direct instruction group, and 

then they’re doing that direct instruction within the small group.   

 

Suyi:  Direct instruction has a very different look and feel than what it was when we were in the 

classroom.  What it was for us was rows and columns, we were quiet, the teacher put up a problem, the 

teacher showed you how to do it, and then you did it.  It takes a very different look and feel now, and 

it’s going to look like the small groups, it will look like a teacher visiting the small group and doing a 

little of the mini lesson that Jennifer was talking about.  So it’s still taking place, but will take a 

different look and feel. 

 

Parent response: I’m aware of that, but if you have a unit that you’re supposed to teach and the 

children have never been exposed to it and you pull 4 or 5, you’re missing all the rest.  That’s what I’m 

seeing and that’s what I’m worried about.  I wonder where the holes are in my daughter’s education.  

I’m really concerned about math.  I’m so glad we’re talking about it tonight. 

 

Suyi:  With some of the different strategies that we’re pulling into the classrooms, some of them are 

also doing things in stations where a teacher might say for example, “in that situation if I’m teaching 

something new, I might have stations in the room where certain students are at various stations based 

on what their needs are.  Kids will cycle through and every child will meet me at my station where I’m 

teaching something new.” 

 

Parent response:  So what do we do if that’s not happening? 

 

Suyi:  Then you need to have a conversation one on one. 

 

Parent response:  What can you do?  I’m sure it’s not one classroom.  Otherwise, I wouldn’t have 

brought this concern up to you.   

 

Suyi:  Suyi discussed some ideas in response to this parent’s concerns, and then wrapped up by saying: 

“If you feel that it’s not taking place or you have concerns about the way your child’s needs are not 

being met, then I highly encourage you to have a conversation with Jennifer and with Emily. 

 

Emily:  Definitely in 2nd grade, I know the teachers are really analyzing the pre-test.  That’s the part 

that you’re not seeing in the classroom, because that’s in our field, team meetings after school, 

analyzing the data, and seeing what we can do.  If these kids aren’t getting it, this is how we’re going 

to teach it.  If these kids are getting it, this is where we’re going to take them.  Now, it might not look 

like that in the classroom but with 2nd grade, they have really taken on that guided math model and 

they’re trying their best to differentiate and hit all the students.  So, if you feel like that’s not 

happening, definitely talk with us, because that’s something consciously we’re doing in 2nd grade.  

This specifically is the guided math model in 2nd grade.  So if it’s not effective, we need to know and 

help them.  If you have suggestions, we are open to hearing them.   
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Parent comment:  I have a suggestion.  My daughter is in 3rd grade this year, so she went through this 

program of 2nd grade math last year.   

 

Jennifer Steeprow:  She didn’t.  What they’re doing this year is very different from what they did last 

year. 

 

Parent comment:  Ok.  I just want to share my concern, because I do not want to happen to any other 

kids what happened to my daughter.  She was stronger in math going into 2nd grade than she was 

coming out.  She did a great job learning math from the 1st grade team, and 2nd grade math totally 

failed her.  I don’t know how to say it politely but it totally failed her.  She struggled in math the entire 

year.  I kept talking to the teacher.  I really do believe it all came down to the fact that they didn’t have 

math homework the entire year.  I could produce math pages for her to do at home, but I didn’t know 

what was happening in the classroom so I couldn’t necessarily support what she was learning at that 

time.  From what I understand from many parents the 2nd grade students are not getting math 

homework this year, and if that is true, that needs to change.  These kids need to get math homework to 

do at home at least a couple of times a week, if nothing else for the parents to know where their 

children are and help support them.  This year, going into 3rd grade, Lauren was not prepared for 3rd 

grade math, and now I have a tutor and it’s working, but the point is, I shouldn’t have to be having an 

outside tutor teach her what she should’ve learned last year.   

 

Parent comment:  I think it’s important for the parents to know what’s going on in each grade level. 

 

Parent comment:  The pre and post tests, if they’re really going to catch problems, the pre-test in 3rd 

grade should’ve caught, hands-down, that these incoming 3rd graders did not learn what they needed to 

learn in 2nd grade.   

 

Jennifer Steeprow:  Again, you’re making the argument for why we’ve changed instruction. 

 

Parent comment:  I want to voice my opinion, because I want to make sure that it isn’t going to happen 

again.   

 

Parent comment:  I have a kindergartener, and I’m surprised to hear that 2nd graders aren’t getting math 

homework.   

 

Parent comment:  I think everyone will agree that they haven’t done it for years.  The 2nd grade team 

hasn’t done math homework for years. 

 

Parent question:  Can you change that?  Can you tell us that it’s going to change? 

 

Jennifer Steeprow:  I’m not going to say anything until I research that and find out why we’re not 

sending math homework. 

 

Parent question:  Is this new information to you? 

 

Jennifer Steeprow:  I knew they didn’t have homework last year.  Honestly, I don’t monitor homework 

that’s going home.  I monitor the instruction that’s going on in the classroom.  So when we have our 

CLT meeting, I will certainly look into it.  But again, I strongly believe that we don’t send homework 

home just to send homework home.  If a child has already mastered a concept, they don’t need to do 50 
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math problems.  That’s how we did things when we were kids.  So, I don’t know the reasoning behind 

why 2nd grade doesn’t send math homework home.   

 

Parent comment:  A huge reason to bring homework home is so that the parents know and can 

incorporate it in our daily life.  Are they learning the clock now?  Well then every opportunity I have 

we can talk about time in different situations so they acquire these skills in real life situations.  

 

Jennifer Steeprow:  In terms of what’s going on, we do have monthly newsletters, and all the grade 

levels have in their monthly newsletters the concepts.  We have 9 week plans that are posted on the 

website.  Again, in terms of concepts all of that is available to parents at any time.   If we’re going 

back to what Suyi was talking about, that’s more about how we’re teaching the concepts.  That’s 

totally different and you wouldn’t get that out of homework, because then you would be looking at the 

homework saying “how do you do this?”  So, that’s a totally different thing that I think we can take 

back to the teachers.  I know for a fact the 3rd grade has included the “how to” in their study guides to 

help parents as well.  So that may be something we want to branch out to all the grade levels.  They’re 

separate then just sending home practice.   

 

(Conversation continued agreeing that study guides would be useful.) 

(Emily talked about what is being included in the 2nd grade math study guides, and several 2nd grade 

parents countered her in that they have not seen any study guides. It was pretty unanimous that the 2nd 

grade math homework is having the students do Reflex on-line only.) 

 

Jennifer Steeprow:  We’ll followup on that.  We’re asking an awful lot of our teachers right now, and I 

have to stand up for them.  My children’s school does not require newsletters at all, so I’ve never seen 

a newsletter.  The monthly newsletter is an Algonkian thing; that’s not a county thing.  With 

everything that we’ve talked about today and with all the points we’ve brought up, I want the focus of 

our teachers to be on instruction and doing what’s best for our kids.  No offense, but I don’t want it to 

be on writing a weekly newsletter, as much as I want to communicate with you.  I love the study guide 

and we’re doing that and we will followup on that.   

 

Parent comment:  But that’s not being done.  Maybe because everyone is so sensitive because of the 

previous scores and what’s been happening at our school, at home we feel we’re not able to participate 

and help our kids.  I think that’s what you’re hearing is that we want to be a part of the solution, but we 

feel we’re not because we’re not fully informed.   

 

Parent comment:  I’m not looking to burden the teachers with more work.  All you have to do to fast 

track this is take something simple one teacher is doing really well to communicate with parents and 

simply replicate that and make it easy for everyone else to adopt.   That’s what they’ve done in other 

schools and all kinds of business practices.  When someone really communicates well with your 

audience, that’s what needs to be replicated so teachers don’t feel a huge burden.  Parents feel like 

they’re included.  Not only will they understand how the math assignment should be done, but also 

what their kid is doing.  I think more communication across the grades would be really helpful to 

figure out a way to help the teachers talk to the parents about what’s going on. 

 

Katie Dionne:  We put a little comment on the front of our homework.  We do it as a team.  We’ve 

done it for years.  It asks “Did you do it by yourself?”, “Did you do it with help?”, “Was it easy or 

hard?”, and then some parents will write comments on it like “We really struggled”.  That lets me 

know too.   
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(Conversation turned to using Clarity to monitor how your child is doing.) 

(Conversation then turned to where to find the 9 week plan and other information on our website.) 

 

Emily:  The children do need home practice as well as school practice.  I’m hearing a lot of talk about 

“how can I help at home”.  I don’t want people leaving thinking it didn’t really matter.    

   

Parent comment:  Homework reflects so well what the children are doing. 

 

Parent comment:  I think that’s part of the point.  The homework let me know what they were working 

on, and I think the problem is that they’re not getting the homework.   

 

Jennifer Steeprow:  I’m thinking what we probably want to focus on for this year in particular, (now 

the math homework in 2nd grade is a whole other issue and we’ll figure that out between us), is if we 

can get the information out via our study guides then the parents will always know what’s going on.  

Plus you always have the newsletters on top of this.   So if we have some way of communicating what 

concepts we’re working on and that essential question “how to”, I’m hoping that will be a good 

strategy.  We’ve got the monthly newsletter that has the overview.  It’s not very specific, but in terms 

of the study guide, it will have all the information your child will need to know for that unit and when 

the test will be.   

 

Parent comment:  This 3rd grade team is the first time I’ve ever seen math study guides, and they look 

very different.  They’re not like the science flash cards. 

 

Jennifer Steeprow:  They took the information they learned from the beginning of the year 

assessments, those incoming 3rd graders, and realized which areas they needed to work on, and chose a 

strategy they wanted to use to do that.  That’s where they came up with that. 

 

(Discussion included more description of what’s included in a study guide.) 

 

Emily:  A lot of what I’m hearing is “how can I help at home”.  When you are doing math at home 

instead of focusing on getting the answer, ask these questions: why, how do you know, and can you 

explain?  If you just simply stick to those, they hit all the process goals for your children.  It’s not just 

saying “5+2 equals 7”, it’s saying “good”, “great’, now “why”, “how do you know that 5+2=7”, and 

“can you explain it to me or draw a picture or any other way than just saying 7”.  That was a very 

simplistic model, but in any type of math problem the children should be able to answer “how do you 

know”, “why” and “can you explain”.   If you practice that at home, then they can start doing the kind 

of problems they are going to see in school and also in the real world.   

 

The following websites provides math activities that can be done at home: 

http://mixinginmath.terc.edu/materials/athomewithmath.cfm 

http://illuminations.nctm.org 

 

The September 2013 newsletter lists the Math Standards and websites. 

 

By the end of March 2014 the state will release some sample SOL questions.   

 

Suyi showed several examples of Math SOL test questions for us to see. 

 

http://mixinginmath.terc.edu/materials/athomewithmath.cfm
http://illuminations.nctm.org/
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The above is an example of an old SOL test question for Grade 3.    

Suyi- What do you need to know in order to solve this? 

Addition, you need to read it, you need to know how to read the table.   

So to solve this question, you need to do one step.  Add. 

 

Here’s a new SOL Grade 3 question: 

 
Suyi:  You have to read and interpret the problem, and then what do you have to do? 

Subtract and Add. 

 

Now, some of our kids will look at this and see 3 numbers (354, 138 and 96) and will add all 3 

numbers.  And guess what- the answer is there in the multiple choice answers. 

So now you see the multi-step to answering these new SOL test questions: they have to read it, 

understand it, they have to subtract, and then they have to add. 
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Here’s a Grade 4 Probability question.  This is an old SOL test question: 

 
Suyi:  There’s a lot of reading, but a very straight forward question.  What are they doing?   

Fractions, determining probability.   

 

Let’s take a look at the new Grade 4 Probability SOL test question: 

 
Suyi:  What the kids doing to answer this question?   

Interpret what “least likely” means?  Closest to zero.  Remember we talked about problem solving and 

then we talked about connections and multiple representations; all three in one question.  Now our 

students are not just finding what the probability is, they have to determine where that number is most 

likely on a number line.   
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Parent question:  Why can’t they ask the straight forward question? 

 

Suyi:  Because the straight forward questions are no longer sufficient in getting our kids to be the 

problem solvers they need to be.   

 

Parent question:  I totally get having students do this kind of problem at the high school level.  Why 

would you pose that kind of question to a 3rd and 4th grader, an 8, 9 or 10 year old kid?   

 

Suyi:  We have to start the process while they’re young.  We’re actually doing a lot of this in our K-2 

classes.  Once we get our students to do the justification and hearing the conversation, and then 

embedding these types of high level questions in our classrooms, our kids will rise to it.   

 

Parent question:  No doubt, but these kids have just learned how to multiply and divide.  Why would 

the Virginia Department of Education pose that kind of question to an 8, 9 or 10 year old kid? 

 

Suyi:  Because our kids can do it, and we need to get them to this level.   

 

Parent comment:  I totally disagree. 

 

Suyi:  For those of you who have heard of Common Core, we are aligned to Common Core.  Even our 

mathematical process goals are aligned to the mathematical goals of Common Core. 

 

Parent comment:  But Common Core is not that popular. 

 

Suyi:  We are not implementing Common Core, but where we teach the content… we are actually 

testing where Common Core is not testing yet.  Let me give you a little more, because this is the part 

that gets really meaty, where it really changes. 

 

Technology Enhanced Items— about 15% of the test  

- Drag and Drop  

- Hot Spot  

- Short Response  

- Graphs 

Suyi:  There’s something called technology enhanced items (TEI), which is brand new to our 

assessments, and it takes up about 15% of the test.  So 15% of the questions your students will see will 

be TEI questions, and they are 4 types.  Drag-and-drop is where they have something like a number 

bank, and students have to drag and put these numbers… 

 

Parent question:  So our kids are being tested on their technology skills?   

 

Suyi:  Absolutely.  And going back to what Jennifer was saying, Interactive Achievement (that 

software we’re using for our benchmark assessments and all the other classroom assessments) has the 

capability for students to engage in these types of questions, so the kids are getting practice.   

 

So the type of question that would be drag-and-drop is: 

“Here’s a series of numbers.  Put them in order from least to greatest.”   

This is not like our traditional multiple-choice question.   
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Another TEI is called hot-spot. 

Just like what Jennifer was saying, here’s a hot-spot question:   “Choose all the even numbers.”   

They don’t tell you how many, and you better choose every single one that’s an even number.  If you 

miss one, you get the whole question wrong.  If you choose one extra one, you get the whole question 

wrong.  So hot-spot is where you have to choose all the correct answers. 

 

Another TEI is called short response.   

“3+7 = blank”  You have to actually type it in. 

 

The last TEI is graphing.   

 
The example shown above is a 6th grade question: 

What kind of mathematics are students having to do when they look at this?  Graphing, fractions. 

 

This is 6th grade, but even our elementary school students are learning to take information given in one 

form and communicate that same information in a different representation.  This is really important, 

even starting in kindergarten.  When the kindergarteners are doing a little activity like counting up how 

many students chose this item for lunch or how many students chose that item for lunch, those little 

close-pins don’t mean anything until we can put it in a representation and analyze our data.  We want 

our students to be able to do this at a very young age, so they’re thinking in a problem solving way.  

They are communicating.  We don’t just throw this in front of the kids, we guide them through it, build 

and develop them, so they can get to this point.  So it’s a process. 

 

Parent question:  How much time are the kids getting on the computer practice-testing these kinds of 

things?  Because I have a child who gets very anxious about testing.  She gets some computer time to 

work on practicing skills, which is not that often, and then suddenly she has to sit in front of a 

computer to take a major test.  They’re already anxious because they’re taking a test and have been 

hearing how important it is from teachers all year, and then going on a computer where they’re really 

not proficient on taking these tests on the computer.  So I have a big concern about that.  How much 

time are we giving the kids to learn this?  It’s a whole new concept and on a new media. 
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Jennifer Steeprow:  For starters one of the things that I forgot to mention that you brought up is that we 

also have benchmark assessments.  They’re quarterly assessments that are given through the 

Interactive Achievement program, so they are done all on-line.  So, at least 3 or 4 times a year, they’re 

taking basically a practice SOL test on the computer.  They are getting experience. 

 

We’re hoping I-Ready will provide us with support in this area as well. 

 

In addition to that we have the capability of taking the post assessments on-line. So that will be 

something we start to push in the next couple of months as well.   

 

Parent question:  Do we have enough computers for the 1st grade classes?  Will they be doing theirs 

on-line? 

 

Jennifer Steeprow:  The 1st grade will not be doing them on-line.   

 

Karen Shields:  We have enough time, either in the computer lab or with the laptops going into the 

classroom.   

 

Parent question:  This is not a daily thing.  That is my concern.  If this is what we are expecting them 

to do on-line, we need to get them more tools and give them more computer time. 

 

Emily:  The IA (Interactive Achievement) tests are meant to be taken on-line, but sometimes we don’t 

have computer capabilities to do that.  So we’ll print them out.  They look exactly like this.  They have 

multiple answers, and instead of saying “click”, we say “circle”.   So the kids are used to seeing this 

format.   

 

Parent question:  Is there something available for the elementary school kids where they can practice at 

home on the computer in addition to their homework like an SOL test?   

 

Emily:  Well, the PTA does pay for “Study Island”, but right now, there aren’t any programs that offer 

the technology enhanced questions like this. 

 

Suyi:  The DOE website does have 25 to 30 questions that they have for practice within their on-line 

structure, so students can play around with those.  So there are some, but they aren’t representative of 

what the test is going to look like.  There are just a couple of questions for people who want to practice 

and see what it looks like and can play with it.  The DOE website also has an open space, that I know 

our teachers are using, which is the framework with all the different tools and a blank space for the 

teacher to pose a different question to the whole class without putting it into the website.  Students can 

explore either on the promethium board, on a computer, or in stations.  I know a lot of our teachers are 

creating hands-on paper-pen activities that mimic the kind of thinking that is required for all of this. 

 

Emily:  I understand your concern, but I think a huge difference this year is that the unit test that we do 

have in math looks like this.  Before, last year, they didn’t.  They looked like regular math unit tests 

from a test book.  It didn’t have the multiple choices.  Every single unit test looks like this, so the 

format is going to be what the kids are used to.  Last year they saw the format for the first time on the 

SOL, and then on top of that they were taking it on the computer.  That’s twofold.  Now that one 

component we have, and if we have enough money, one day, to get every child a computer, then we 

could have both components.   
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Parent comment:  I understand, but I know my child is not the only one who struggles with this.  She 

can see it every day on paper, but as soon as it’s in a different format on a computer, it’s different.    

 

(Emily encouraged anyone who has questions and/or concerns to contact her.  She assured us she is 

here to help.)   

 

(Additional discussion dealt with some math games that may become available at a later time for 

children to use at home.) 

 

(Parents were encouraged continue attending PTA meetings to learn about the changes going on in the 

school.  Come and get informed.)   

 

Eugene Belogay made a motion to adjourn the meeting at 8:50 pm.  Karen Shields seconded the 

motion.   

 

Conversation continued until 9:00pm. 

 

Respectfully submitted, this 11th day of February, 2014, 

Kimberly Nelson  

PTA Secretary 
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